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Abstract- This paper looks into the assessment of
learning practices employed by the instructors of
Mindanao University of Science and Technology
(MUST). Results of the self-reported skill on the use of
the assessment practice when grouped according to
their characteristics were discussed. The issues and
challenges the instructors deal with are also presented.
One hundred forty (140) faculty members of the said
university participated in the research which showed
that majority are regular employees (74.8%) and the
four colleges were well represented.

Investigations revealed that instructors seldom to
never determine the reliability indexes of their
examinations or conduct item analyses among others. It
was also revealed that they rated themselves as skilled
in writing multiple-choice tests which tells that they may
not see the need of conducting distracter analyses.
Three of the four colleges have instructors who
responded that it is not part of their assessment practice
to use portfolio assessments. Returning tests, outputs
and projects to students is an assessment practice that
effective teachers do. The statistics on the differences
of the skill level of the tertiary faculty on employing
assessment of learning practices, techniques and tools
according to experience showed that the instructors with
10 to 15 years of teaching experience have the highest
mean though it did not merit for it to be significantly
different from other instructors of lesser or greater
number of experiences. The null hypothesis associated
with this problem was not rejected. It implied that
instructors, regardless of the number of years teaching
experience have the same level, that is, reasonably
skilled in terms of using the different assessment of
learning practices, technigues and tools. The statistics
on the differences of the skill level of the tertiary faculty
on employing assessment of learning practices,
techniques and tools according to college also revealed
that across the discipline and colleges, the skill level of
the instructors are not significantly different. The
respondents expressed that relating with their students
is the most challenging. Citing the lack of motivation,
short attention span, lack of prerequisite skills and
retention problems were observed. A feeling of

inadequacy was expressed and the call for opportunities
to improve was given.

The findings lead to a conclusion that there are
techniqgues commonly used while creating or using a
technique is handled by a not highly skilled instructor in
terms of assessment of learning. Results also direct us
that should in-service training be designed, that it is not
necessary to create separate trainings for instructors from
different colleges or with different number of years of
experience.

Mention the abstract for the article. An abstract is a
brief summary of a research article, thesis, review,
conference proceeding or any in-depth analysis of a
particular subject or discipline, and is often used to help the
reader quickly ascertain the paper's purpose. When used,
an abstract always appears at the beginning of a
manuscript, acting as the point-of-entry for any given
scientific paper or patent application.

Index Terms- assessment of learning, tertiary instructors’
skills in assessing, assessment practices

RATIONALE AND BRIEF LITERATURE

Quality education can be achieved when we have quality
teachers in the first place. To produce quality graduates
whose ability can compete and work anywhere in the globe
have been the goal of the different Colleges in the
University. However, every program has a different standing
in the national licensure examinations and each has a
unigue way of developing graduates. This implies that
similar standards for determining the quality of graduates of
the same University have yet to be established.

According to Ramsden (2003), assessment will facilitate
teaching and learning for it assists in determining the level
of students’ skills and knowledge. Assessment of students’
learning, as many of the authors define it, is the process of
gathering, collecting and discussing information from
multiple and diverse sources in order to develop a deep
understanding of what students know and can do. This
process may be both a classroom and/or institutional level.
As a vital component of the learning process (Bell & Cowie,
2001), the implementation of an effective assessment of
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learning is a major challenge for the tertiary faculty. To be
able to assess efficiently and meaningfully, one has to have
a good grasp of the principles of assessment of learning,
equipped with the guidelines in constructing the different
types of tests, have the capability to use the varied
assessments tools and methods for providing opportunities
for students to demonstrate their learning and have high
motivation.

It is then the aim of this paper to look into the
assessment of learning practices of the instructors and to
determine which of the techniques were commonly used
and preferred. This paper also examined the instructors’
self-reported assessment skills. Further, the issues and
challenges in assessing their students were also explored.
Knowing these have lead the researchers to also design the
in-service training for the faculty.

Research Questions:

The main question of the research is “ What are the
assessment of learning practices employed by the
instructors of MUST?”

The following are the subordinate questions:

1 What are the assessment practices employed by the
instructors in terms of methods, techniques, strategies or
approaches (classroom, institutional level) in determining
student outcomes?

2 How do the teachers rate their skill level on the use of
the assessment practice when grouped according to
their characteristics?

3 What are the issues and challenges the instructors deal
with in the assessment of their students’ learning?

METHODOLOGY

Research Design

Considering the objectives of this research necessitated
the use of a descriptive design of research, specifically the
survey method. Open-ended questions were asked on the
issues and challenges in assessing students’ learning and
their views on employing alternative methods of
assessment. However, to have a thorough understanding of
the challenges and concerns in assessment of students’
learning, the researchers gathered the faculty members per
College and per Department and requested the
Chairperson to facilitate the discussion on the reasons of
assessing students, when and how do instructors assess
students.

The Participants

The present research utilized 140 faculty members of
the University of Science and Technology of Southern
Philippines. Table 1 shows the distribution of the faculty
members according to employment status, college and
experience in terms of number of years. The same table
revealed that majority are regular employees (74.8%).
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Although at the time of data gathering there were more
likely an equal distribution between regular and part-time,
meetings, assemblies are usually attended by the regular
employees, thus this result of responses. The participants

Table 1. Distribution of the Respondents According to their Characteristics

Characteristics Frequency Percentage
Employment Status
Contracting Service 5 36
Part-Time 27 19.4
Regular 104 748
did not specify 3 22
College
CAS 41 29.5
CEA 31 22.3
T 33 237
CPSEM 30 217
did not specify 4 2.9
No. of years
lessthan5 years 58 M7
beyond5yrs to 10 yrs 23 16.5
beyond10yrs to 15 yrs 19 137
beyond15yrs to 20 yrs 14 101
greaterthan 20 yrs 187 15%2
did not specify
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per college showed a similar distribution with the office of
human resources revealing that almost 30% of the faculty
was from the college of arts and sciences. In terms of
experience, using the number of years teaching as
indicator, most of the faculty-respondents are considered
novice with 5 years or less.

The Instrument

The researchers utlized validated instruments to
determine the practices. It also has a reliability index of
0.963 (Cronbach’s alpha) which means that the internal
consistency is excellent. It is mandatory that assessors and
researchers should estimate this quantity to add validity and
accuracy to the interpretation of the data (Mohsen,2011). A
table of specification was used for preparing the
guestionnaire to ensure its content validity. The
guestionnaire has several parts. The first part asked the
respondents on their assessment of learning practices in
terms of frequency of employment of the practices,
techniques and tools. The second part asked the
respondents on their self-reported skill level on the
employment of assessment of learning practices.

HIGHLIGHTS OF FINDINGS AND DISCUSSION AND
PRESENTATION OF DATA

There are several purposes which assessment in higher
education serves such as making available the information
about student learning, how students are progressing,
teaching quality and the program and the accountability of
the institution (Fletcher, 2011). McMillan (2001) in his
presentation of the principles of classroom assessments
emphasized that for tests to be considered of high quality,
these should provide reliable, valid and useful measures of
student performance. This study considered the criteria of
assessments outlined by McMillan.

Table 2 presents the assessment of learning practices,
techniques and tools employed by the faculty members
among the 4 colleges in the University. It revealed that the
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instructors seldom to never determine the reliability index
of their examinations. Reliability is the degree to which a
test measures something consistently. The supplemental
Table 2.1 shows that 4 of every 10 instructors do not
determine the said index. This could imply that students’
performances may have been possibly measured with
assessment tools that lack validity. According to Wells
(2003), there are two reasons why it is important to be
concerned of the tests’ reliability. One, that it provides a
measure of the extent to which an examinee's score

reflects random error and the second is that it is a
precursor to validity.
Table2 Frequency of Use Assessment of Learning Practices, Techniques and Tools Employed by the
Faculty Members among the4 Colleges inMUST
Different Colleges in MUST
Assessment of Learning Practices,
Techniques and Tools CAS CEA cir CPSEM
mean sd QD mean  sd QD mean sd QD mean  sd QD
1. Writingtestitems forhighercognitve levels 298 101 Occ 285 091 Occ 267 099 Occ 317 065 Occ
2.\Writing essay questions 224 124 Seldom 158 123 Mever 179 114 Never 207 10 Seldom
3. Writing multiple-chaice questions 315 109 Oce 203 122 Seldom 279 09 Oce 323 047 Qe
4 Determining thereliabilityindex ofthe tests
(midterm/final examinations.) 168 149 Never 161 141 Mever 197 133 Seldom 200 139 Seldom

5. Calculating centraltendency (average/mean,

median, or mode) forthetests (midterm/final

examinations.) 124 145 Mever 184 144 Seldom 170 131 Newer 173 120 Never
&, Conductingitem analysis item difficulty or

item discrimination) for tests (mictermifinal

examinations ) 137 134 MNever 213134 Seldom 200 112 Occ 130 118 Never
7.Revisingatestbased onitem analysis 166 137 Never 197 147 Seldom 200 120 Occ 153 122 Never
1. Assessingindvidual student participation in

whole classlessons 283 092 Occ 310 075 Oce 284 114 Oce 300 1.08 Occ

9 Assessingstudentsthat testtheir abiliyto

apply what theyknowto real-ife problems. 300 087 Occ 319 080 Occ 285 103 Occ 283 112 QOcc

10. Using partfalio assessmentis 166 126 Mever 145 1.08 Mever 139 147 Plever 237 118 Seldom
11, Using assessment resuts fordecision-

making aboutindvidual students 256 103 Seldom 23 105 Seldom 230 124 Occ 267 142 Occ

12. Determining why students make specfic

mistakes 268 099 Occ 27 082 Occ 25 100 Oce 247 104 Seldom
13. Using assessment resutts when planning

teaching 273 082 Oce 232 105 Seldom 239 112 Oce 287 104 Occ

14, Returningtests, outputs & projectsto

studentswithina reasonable fime (or within2

wegks from submission.) 315 084 QOcc 323 076 Occ 303 068 Occ 347 083 Ofien
15. Explainingto students onwhat theywill be
assessedandhowa parficular assessmenttask 283 087  Occ
will be marked.

3% 07 Occ 279 088  Occ 303 103 Occ
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18, Givingstudents choices of assessment

tasks 220 093 Seldom 210 101 Seldom 191 128
17, Assessing specificcouss outcomes 240 097 Seldom 245 086 Seldom 209 143
18, Developingsystematicorading procedurss. 324 083 Oce 329 053 Ouw 309 048
18 Making surethe test adequately coversthe

Seldom 223 107 Seldom
Seldom 287 087 Oce
Oce 363 056 Ofen

material taughtinclass 354 080 Occ 388 048 Offen 352 087 Ofen 367 055 Offen
20.Using peer assessments for studznt

BS3ESSMENtS 210 196 Seldom 203 122 Seldom 206 134 Seldom 220 103 Seldom
2. Fairly and consistently grading essay

question responses 300 105 Oce 210 133 Seldom 224 130 Seldom 300 105 Occ

22.Using atable of specications before

constnictingthe examination 32 127 Oee 112 Never 312 093 O 350 073 Ofien
23, Designing perfomance asks. 244 105 Seldom 226 100 Seidom 280 130 Seldom 320 085 Occ

24 Developing rubrics(marking keys) for

objectively gracing students' assignments 259 128 Seldom 213 120 Seldom 224 128 Seldom 287 107 Occ

25 Fairly assigning gradesto allstudents 373 050 Often 365 049 Ofien 42 078 O 370 053 Ofien
26 Explainingto students how eachtype of

assessmentis to be used. 273 103 Occ 287 0% Occ 276 120 Oce 303 089 Oce
27, Aligning testitems withintended learning

oulcomes andcourse outcames 290 092 Oce 300 089 Oce 273 115 Qe 323 073 Oce
28, Writingvariedtypes oftests (matchingtype,

mulfiple choice, trusifalse questions, problem

solving, g35ay) inan examinafion, 322 081 Oce 286 13 Do 29 103 Occ 303 08 Oce
20, Explainingthe grading system anderiteria

for gradinginthe course, 373 083 Often 345 077 Ofien 358 056 Ofien 367 081 Ofien
. Showinganddiscussingwith studentsthe

rubrics inadvance. 244 140 Seidom 258 103 Seldom 233 130 Seldm 317 083 Oco
31, Providingwritten feedback comments along

with grades 222 127 Seldom 242 115 Seldom 188 119 Seldom 270 102 Occ
3. Calculatingvariabilty (standard davition)

forteacher-madetests 110 128 Never 158 13 Never 136 111 Never 1687 112 Never
33 Consulting students ontherr opinions about

AN Exam or assessmentsused 240104 Eeldom 242 120 Occ 245 112 eldom 273 088 Occ
34, Offering comections and explanationst

students upan retumingthe ests, 300 195 Oce 316 082 O 315 080 O 33 05 Oce
35, Using morethan one testing method for &

course (asidzfrom paper-pentests | 276 102 Oce 268 083 Qe 300 087 O 330 085 Occ
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Table 2.1 Percentage of Respondents’ Frequency of Use of Assessment of Learning Practices

Item analysis is a technique where individual items are
analyzed on a test to after students took the test to
determine which items has functioned or not effectively.
The results reveal that across the 4 Colleges, the instructor
conduct item analyses from seldom to never. It can also be
noted that this is not yet required by the department or the
college which possibly gives a message to the instructors
on its importance. Item analyses could have greatly helped
in examining the tests given to students as to the level of
difficulty, discrimination and to determine the performance
of the distracters in the multiple option item. However, the
instructors also responded as shown on Table 3 on
respondents’ skill level on the employment of assessment
of learning practices that they are not very much confident,
reasonably skilled level only, in terms of conducting item
analysis. However, on the same table, the respondents
revealed that they are skilled in writing multiple-choice
tests which tells that they may not see the need of
conducting distracter analyses which is contradicting since
if item analyses were not conducted, one cannot determine
that items were well written. Crafting multiple-choice
guestions is not a simple process especially on searching
for the plausible distracters and that the appropriate quality
of multiple-choice questions is based on the availability of
distracters (Quagrain, 2017), which can only be known
after conducting a distracter analyses.

=
E g
Assessment of Learning Practices £ =] =
. < 7 o
g 3 ° 5 & §
z & & & 3 E B
1 ;.::‘i?tlisngtestitemsforhighercognitive 144 710 1947 4604 2590 188 0.93
2. Writing essay questions 1285 2230 3022 2446 1007 1586 118
3. Writing multiple-choice questions 432 781 2446 2580 3741 284 114
4. Determining the reliability index of the
tests (midterm/final examinations.| 2550 1871 2014 2014 1511 180 142
5. Calculating central tendency
(average/mean, median, or mode) for the 3022 1942 2014 1542 1079 16l 138
tests (midterm/final examinations.)
6. Conducting item analysis (item difficulty or
ftem discrimination) for tests 718 2086 1942 2734 718 171 13
[Midterm/final examinations_)
7. Revising a test based onitem analysis 086 2014 AR 2500 7ol 180 126
S.lAssessmg|nd|\.'|dualstudentpartmpatmn 116 647 2086 4020 3022 200 098
inwhole class lessons
S Assessing students that test their abilityto
lywhat they know to real-lif
apply what they kno to real-lfe 072 647 1942 4101 3237 298 092
problems.
10. Using portfofio assessment/s 2230 2086 3022 1871 751 168
11. Using assessment results for decision-
making about individual students 71% 1072 2446 4173 1583 148
12. Determining why students make specific
mistakes 144 1151 2878 4029 17.%9 262
13. Using assessment results when planning
teaching 432 1223 2086 4604 1655 258
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14. Returning tests, outputs & projects to Table 3. Respondents’ Skill Level on the Employment of Assessment of Learning Practices

students within a reasonable time (or 000 216 1511 4173 4101 322 07

within 2 weeks from submission.)

A tof Learming Pract Mean 5d Quali. Desc.
15. Explaining to students on what they will SSeIsMmentor Leaming Fractices
be assessedand how 3 particular 072 863 1511 4029 3525  3.0L 08
assessment taskwill be marked.
1 Writing multiple-choice questions 253 0835 Skilled
16. Giving students choices of assessment
tasks. 791 17.27 3381 3165 935 217 10
Reasonably
; i 7 Writingessay questions 277 094 Skilled
17 Assessing specific course outcomes 576 1007 2950 4173 1295 146 10
18. Developing systematic grading procedures R bl
ping sy nep lag 000 863 4b76 4317 330 07 3 Writingtestitems for higher cognitive levels 240 087 E:;ﬁ\l:j v
19, Making sure the test adequately covers
the material taughtinclass 000 072 216 3381 6331 360 05 - o X .
s Determiningthe reliability index of the tests (midterm/final 167 109 Reasonably
20. Using peer assessments for student exzminations ) ‘ ' Skilled
ASSESSMENts 1079 1942 3309 2230 1439 210 1Y
Calculating central tendency (average/mean, median, or i bl
21. Fairlyand consistently grading essay 5 mods)for teacher-made tests 183 113 EES.U”E Y
guestion responses BEI 1295 1223 4173 2446 160 12 Skilled
22 Using a table of specifications before C.ond.uc.ting item analysis {item difficulty or item Reasonably
constructing the examination 719 719 1871 2230 4460 290 12 6 discrimination)for teacher-made tests 188 107 Siilled
23. Designing performance tasks. 432 1295 2230 3885 2158 260 L0
24, Developing rubrics (marking keys] for 7 Revisinga test based on item analysis 189 105 Reaslonably
objectively grading students’ assiznments 1079 1007 1942 4029 1942 247 12 Skilled
25. Fairlyassigning grades toall students .8 Assessingindividual student participation in whole class 235 087 Reasonably
1079 1007 1942 4029 1942 363 0 -~ Skilled
26. Explaining to students how each type of
assessment is tobe used. 144 1007 2230 3665 2950 283 10
9 Assessingstudents that test their ability to apply what they 243 092 Skilled
knowto real-life problems.
27. Aligning test items with intended learning 288 360 1755 4676 2878 255 0% Reasonablv
OUTCOMES 3Nd COUrSE OLTCOMES 10 Using portfolio assessment 172 112 Skilled
2B. Writing varied types of tests (matching
type, multiple choice, true/false
guestions, problem solving, essay) inan 432 288 1942 3741 3597 298 10 Reasonably
examination. 1 Using assessment results for decision-making about individual 217 099 Siilled
g Explainir.\gt.hegrading system and criteria 0.00 144 432 2590 68.35 361 06 students . .
forgrading inthe course.
30. Showing and discussing with students the Reasonably
rubrics in advance. 007 719 2158 SHER 2446 258 1Z 1) Determiningwhy students make specific mistakes 119 030 Skilled
31. PI'D\-'I[’II'\; written feedback comments
along with grades 1073 1223 HOER 2878 1655 228 12 93 Using assessment results when planning teaching 220 089 Reasonably
32. Calculating variability (standard Skilled
deviation) for teacher-made tests 3022 2662 2086 1727 504 140 1.2 14 REturningtESﬂ,UutpuB&prUJEEUtD Student% Withiﬂa 285 088 Sk” d
) - 2 ' g
33. Consulting students on their opinions : il .
aboyt an exam or aseassments used. 504 1435 2045 Al 1871 250 11 reasonable ime or within 2 weeks from submission
34. Offering corrections and explanations to Explaining to students on what they wil be assessed and how
tudent turning the tests. 144 216 1583 3957 4101 317 0E ! ! )
FRUGETE upen Eraming hefss 15 & particular assessment task will be marked. 158 08 Silled
35. Using mare than ane testing methodfor a 144 432 2158 4604 2662 292 D8
course [aside from paper-pentests.)
g . Reasonably
16 Givingstudents choices of assessment tacks. 17 103 ‘
hilled
Reasanably
17 Asessingspecific course outcomes 118 0% Skilled
. __ Skilled
18 Developingsystematic grading procedures 15 086
Making sure the test adequately coversthe material taught in ‘
18 185 082 Skilled
tlass
Reasonably
20 Using peer assessments for studznt assessments 201 103 Skilled
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occasionally practice this. This is supported by the data

reasonably  from the Guidance Office and the Office of Student Affairs
21 Fairlyand consistently grading essay question responses 237 099 siled  on complaints regarding students not being aware of their
status and progress. Feed backing as an important
Rezsonzbly  component in the teaching-learning process. Workload of
22 Using atable of specificationsto plan assessments 2.36 108 Siled  the teachers and some quasi assignments and tasks were
the reasons for not evaluating the papers and
R bl inati i
Developing rubrics {marking keys| for objectively grading easluna V' examinations on a reasonable time.
23 L 203 110 Skiled
students’ assignments . o .
Critical thinking can be developed if there are
U Failyassigning radesto ol students ;0 1w e opportunities to use high order thinking in the classroom.
. Though Elias (2014) found out that teachers often do not
25 Designing performance tasks. 245 178 Siled ask questions that ] ma_y help ) grow the potential of
students, the opposite is true in MUST. Respondents
‘ e b evalustins ch Reaﬁ”?'*’ revealed in Table 3 that they write test items for higher
26 Using assessment results when evaluating class improvement I 097 Skille Cognitive levels and that they are reasonably skilled with it
siled  as shown in Table 3.
15 Designing performance tasks. 145 17 e
Reasonably The statistics on the differences of the skill level of the
26 Using assessment results when evaluating class improvement 221 047 siled  tertiary faculty on employing assessment of learning
practices, techniques and tools according to experience
17 Writingmultiple chaice questions 250 058 Skiled ~ are _presented n Table 4. Though the tal_)le ShOWS_ that
. the instructors with 10 to 15 years of teaching experience
3B Writhgtrueorflse questions 4700 slled have the highest mean, it did not merit for it to be
rezsonably - Significantly different from other instructors of lesser or
29 Writingessay type of questions 222 097 Siled  greater num_ber .Of experiences. Th? null hY_DOtheS|S
associated with this problem was not rejected. This further
rezonsbly  IMPplies that instructors, regardless of the number of years
30 Writingmatching type of questions 13 054 Skilled teaching expe_rlence_ have the Sam.e level, that IS,
reasonably skilled in terms of using the different
rezsonably  @SSessment of learning practices, techniques and tools. A
31 Providing written feedback comments along with grades 115 092 Skilled need. to establish an m-sgrwce training prqgram may be
considered and that there is no need to design a separate
Calultingvariaity (tandard devaton for teacher-mad Rezsonably program  for  different  instructors  with  different
1 t:sgamgvarla ||ty stancard deviation) ror teacner-made 164 108 Skilled experiences.
Rezsonahl Table4. Differencesinthe Skill Levelof Faculty Members on Employing Assessment of
Showing and discussing with students the rubrics before the ) v Learning Practices According to Experience
33 208 11 Skilled
performance tasks.
. Qualitative Test Statistics
Experience mean sd -
' - Reasonably Description
2 Methods and processes on consuiting students on their opinions 205 0% Skl
i A IS
aboutan exam or assessments Lsed. less than 5 years 216 072 Reasonably Skilled
L ) o F-value: .97
3 Designing more than one testing method for a course {aside from 1 058 Reasonably
Paper-pen tests. | ] ' Silled Syrs-10yrs 234 0.70 Reasonably Skiled  p-value: 423
Three colleges of four have instructors, as shown in #10yrs-15yrs 249 0.60 Skilled Decistan: [;me
.y - . gject Ho
Table 2, responded that it is not part of their assessment
practice to use portfolio assessments. The use of >15yrst0 20 - - Reasonably Skiled ~ MerPretation: N5
portfolios has become widely used these days as they are yrs :
also used by the professionals. Portfolios, if used by the _
instructors would provide the students the opportunity to 2B 2% 065 Reasonably Skiled
gather his or her works that exemplifies their interests, e Qs
attitudes and ranges of skills over a period of time. The 006080 NorSiiled
instructors also reported that they were reasonably skilled OBLLEL  Fairy SKiled
which could be a reason why they do not prefer using the 162242 Reasonably Skilled
said assessment technique. Returning tests, outputs and 24333 Skiled
projects to students is an assessment practice that 340 VerySkiled
effective teachers do. The respondents reported that they
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The statistics on the differences of the skill level of the
tertiary faculty on employing assessment of learning
practices, techniques and tools according to college are
presented in Table 5. It may be expected that instructors
from the college who are mentors of pre-service teachers
would have a higher skill level, however, the results show
that across the discipline and colleges, the skill level of

Table 5. Differencesin the Skill Levelof Faculty Members on Employing Assessment
of Learning Practices According to College

Qualitative

Experience Mean sd Description Test Statistics

F-value:  2.56
pvalue: 098
Reasonably Skilled

CPSEM 251 0.55 Skilled

236 0.58
CEA

2.06 0.80 Reasonably Skiled  pecision: Do not

RejectHo

ar

CAS 218 0.70 Reasonably Skilled  Interpretation: N5

Legend:

Mean Quali Desc.
0.00-0.80 Nt Skilled
0.81-161 Fairly Skilled
162-242  Reasonably Skilled
243333 Skilled
3.4-400 Very Skilled

the instructors are not significantly different. Null
hypothesis related to this was not rejected since the p-
value was greater than the set alpha.

Table 6 reveals the issues and challenges the
instructors deal with in assessing their students’ learning.
In the first rank, the respondents expressed that relating
with their students is the most challenging. Citing the lack
of motivation, short attention span, lack of prerequisite
skills and retention problems were observed. This is similar
with the findings of Weimer (2012) with her study on
students on incivility in the classroom that college teachers

Table 6. Issues and Challenges Instructors Deal with in Assessing Students’ Leaming

Issues and Challenges Frequency Rank
Heavy work load 8 3
Lack admin support 7 4
Need training on assessment 15 2
On employing varies assessment 4 5
methods

22 1

Relating with the millennial students

1570

are annoyed and frustrated by the behavior of their
students in the classroom. The respondents also claim that
they needed training on assessment of students’ learning
which is rank 2. A feeling of inadequacy was expressed
and the call for opportunities to improve was given.

CONCLUSIONS AND RECOMMENDATIONS

This study investigated across departments and
colleges in the university which lead to the discovery of the
instructors’ frequency of use and the most preferred
assessment of learning practices, techniques and tools.
The findings lead to a conclusion that there are techniques
commonly used while creating or using technique is
handled by a not highly skilled instructor. Results also
direct us that should in-service training be designed, that it
is not necessary to create separate trainings for instructors
from different colleges or with different number of years of
experience.

It can also be concluded that instructors more often are
concerned with making sure that their students understand
the requirements of the course and the assessments. The
research also serves as basis in proposing for training and
assessment-related policies in the university.

In-as much as this study is limited to determining the
assessment of learning practices of the instructors and the
techniques were commonly used and preferred with their
self-reported assessment skills. It is recommended that the
assessment practices and its relationship with the licensure
results be investigated. It is also recommended to include
the students to identify the assessment of learning
practices of their instructors. Considering the findings of
this study, the in-service training is designed to address the
challenges teachers expressed and at the same time
improve their skill level in terms of assessing the students.
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